BEHMAERZA MLBLUEREE—&

F1=E
(% 1 2E=)

B2E
(¥ 2 2E=E)

B3=E
(£ 35HE=E)

FAE
(¥ 4 2E=)

E5E
(K203)

13:40 | ESD & #3EHE —RBRO | fiBFAEEICB T 28mME | BA, @E, PEEEER | BAG)FIC M E/m, | BEa%ICH T 2 BANY
~ | EENEBLEDORS— | KRR —E% (1) — | BB FEETOMERE | b, p, /87202 —FEBHS | BHEO Y 2= 7 I
14:10 A& at, in, on IZE N % | F.oz— Mz B — DAL
W —
IR B ZR T o fE— Wl N
14:15 | FERETRECBT 2 AMES | HELICBT 2 A% —~0 | T HROBELFEICR S | Graded Readers JUCHME | @i E 0SB 3E47 8
~ GEDFEE EMALZ B LR EDRE | AL R PAF— L | WOCDEFEHA LY A= | IZET 20728

14:45 MLz AMEICET S | B T = RPAERFETFEEIC
g FAET R —
LA ook Wit R RERJFURE 2 NEF AR IR
N BEaL B SEA
14:50 | EH N &2 E CHIEEICS | KEEMEOME~ vy 72 | iEomMEE b ttao | KET 77— a VEYE | FEERICEHENT 578
~ |WT W B IEE DOBRIC OV | BEERIMEOMEITN G X5 | ICL DY A= 7 » U—F | FEO G X HIET HHF5
15:20 < A AR D JEFEHE ~D % v 7 AT VHRIZONT
Ml EA
I sEF 5 X5 WE BT ] EAE HA B2
) A
15:25 | 22 BT B/ s o Continua of fluency seen | SMEGFEHFELEICH T D58 | 74 7 4 » ZIEINCEH ST

BERLEE-—T LT 7y

in L2 learners’ use of

REBNRIZHOWTORET

HERIZONWT (1) —#f

1555 | R ADIED F&HI& LT non-lexical/lexical pauses FEHOMES FEEORM L A E
_ in a repeated task PrEFfli—ER | SR ORMGE A @ LT —
W S AT ST TN PEE EUE
mE RE
16:00 | Swan, M (2006)2> 5 DRI Exploring features of The Immediate and

16:30

W

iy
=

discourse and identity
through conversation
analysis

Ay FTHLT

Long-Term Effects of

Explicit and Implicit

Classroom Interventions
Kenneth Fordyce




F1E (F128%E)
ERZA I 2 & 2 B
13:40~14:10
ESD L JGEHE —REBEROEB N2 T OA — [ElE e AT 7R BRFE D T2 D DEE D 10 ) OERFHE DO F T2\ SjD—
FIR S URRBENLNBERFEEF) |18, WEBROEED 3dH5, KT, TODHORAZIGEE T ORZEF
ATV, ZTOREREOHKTF LT o — FREDORERZRET D,
14:15~14:45
HFEERRHTEC BT 5 B AR OFRE FEAIC BV TGS TRt D 2 BT DHEEIC OV T, PR TO R Y fi
i K& ORBRZEMBEREILE - @EFEL) | ZCOWTHRET 5, ARORETOMFFEHZEARL LT, HXoNRE
OB L EELTAEATICL STV T I T ObDaaEE BT,
14:50~15:20
WHE ) & H T2 HIEEIC SN T b LEBSIRZMBFFLICT, MFET 7 v a v ) —FHETIT> 7ol
I T (BREREEFR (RBRFERFR) | #EEICOWTERT D, BRAREBITICPEX P2 A2 g, &
N B CORBEEOREEZ T2 L2 AL LT,
15:25~15:55
AN BT D/ PEEOTE R & K FERAFEROIEE T HFHNEROTORTNT 73y hOLTHEET
—TNT 7Ny NEADIEYD FFafll LT— HD, TOXTIEDONWL LE/PNFRAENATY, /i cl LEE T
P s (AR TNIRA NI | SV, AL—ARTFEEOFNIONTREFREZ 8 L THREEL 72U,
16:00~16:30

Swan, M (2006) 7> & (<

EE s (R L SRS | L s S AR

CLT, TBL, SLA Z#tH| L T& 7= Swan, M 1%, {a#H07R 33558 OHE#
FEThb, ZORETIE, Swan, M 008) B ERTHA Ty hEeT U NS
Y NDONRT U AD ENTEFFERREEZRN L, PREE BT 2 EEEED
IR L TERT 5,




F2E (F28EB=E)
FERIA ML ¥ X E B
13:40~14:10
ATE F 8 B BRI E O —E&4 (1) ARETIE, KFIFEEEZHRIITAMNEERL, f A—Y - AF—<a
— A& at, in, on (TR EZ Y TT— T I—=0), HENRERORRICLDIREELT 53 7 —T R L,
ZR T& (ZHEZFRPERT) A A=Y« AF—=R0a7 -« I —= U J)FIER at, in, on DEEIZXH LT,
BRI EERAE LT,
14:15~14:45
FEETICBIT D2 AF—~DIEM L E BIs L8O BR(L & | FEE OIEGETF IR ER O E CEZAALTEIREZ T 556, A¥—
= DA NI DT BEL T VAUNRINE = A AN ﬁﬁ?ﬁfﬂi, NEAF —~ L TEAAF—~ DIF
EBH AR UREBRSIAGEREETR) | Mbx B Lo RHmiEE 2R a7 & L b, oA M %2 2GRS
WX VRREE LT, ZORER, 7% A NERIZEED 2 W< OO ERIZEB W T,
R E DA N MR LT,
14:50~15:20
RAEEE O &~ v 72 W Bt 5O RSN T AL DOBFIREICB W T, BEEEOME~ v 72 W BRI e feia %
5 XF (REEM&EEEMTR) | BIholz, FERT A FORE, ERFICEBWTEROHERNHR I N,

eI & L CoE~ y ZAEHICOWTIE T 5,




Exploring features of discourse and identity through
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In second language conversations, the relationship between speakers may
move from expert/novice to co-participants. Transcribed examples reveal
how identities are displayed in the way(s) they talk.
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The Immediate and Long-Term Effects of Explicit and
Implicit Classroom Interventions
Kenneth Fordyce (Hiroshima University)

This study focused on Japanese EFL learners’ (n = 81) use of epistemic
stance forms as a mitigation device in writing. The explicit intervention
was clearly more effective than the implicit intervention both in the short-
and long-term.






